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Abstract 
 Private tutoring, known as shadow education, has become a significant part 
of the education system worldwide due to its increasing prevalence and rapid 
development in recent decades. While mainstream schooling has been made 
compulsory by the government as provision of universal education, more 
households nowadays tend to receive private tutoring as a supplementary learning 
support. Therefore, receiving private tutoring has become a common practice 
among students in Hong Kong and elsewhere in the world.  
 It is observed that the participation rate among students in private tutoring has 
been consistently high in Hong Kong, particularly in the senior secondary level at 
which students are under great pressures of public examination. Although private 
tutoring has long existed in different parts of the worlds, literatures on the motives 
that drive students to receive this supplementary learning support are not rich 
enough, with very little looking at the local situations in Hong Kong. 
 From a territory-wide research project on private tutoring in which I served as 
research assistant, I was able to collect data from interviews with sixteen students 
from four different schools in Hong Kong. Qualitative research methods were 
employed in order to identify major motives that drive the students to receive 
private tutoring, leading to a comparison of the motives between students in higher 
banding and lower banding schools. The study presents the different learning 
orientations and experiences of students in mainstream schools and in private 
tutoring.  
From the interviews with students, several limitations of mainstream 
schooling have been identified, which provides the general public a clear picture on 
the effectiveness of learning in schools from the genuine perspective of the learners 
themselves. This study brings understanding of and carries policy implications.  
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Chapter 1: Introduction 
1.1 The prevalence of private tutoring in Hong Kong  
 On a Sunday before the Easter Holiday began, I joined a family gathering at a Chinese 
restaurant. When everyone gathered together, we first mutually updated our lives with one another. 
It was within my expectation that my family was concerned about my future upon graduation. 
They wondered whether I would be a full-time teacher, and some even suggested me to become a 
tutor in order to earn a more desirable income. When I started talking with my auntie sitting next 
to me, I noted that her daughter, who is a F.6 student preparing for the public examination, was 
absent from the gathering. I asked her about the reasons. I learnt that my younger cousin is having 
private tutoring every weekend this year, for the purposes of getting some extra learning support. 
Perhaps, it can never be something that will surprise anyone of us, as private tutoring is just so 
common nowadays, in Hong Kong and probably elsewhere in the world. What made our 
conversation very impressive is that my cousin is not only receiving tutoring, but also offering 
tutoring at the same place. 
 How could it be possible? I had this question in my mind, and asked my auntie to continue 
the story. My younger cousin has been receiving one-to-one private tutoring for English at her 
neighbour’s home, for nearly one year. So, why is she offering tutoring at the same place? The 
keys to this riddle are simple yet very surprising. Her tutor, who is a fresh graduate majored in 
English, has been running a small-scale tutoring center at her home. The organization of the 
center has been systematically structured; it has more than thirty students coming to the so-called 
‘tutoring-center’ every school day. The majority of her students are from primary schools in the 
nearby districts, and the rest including my younger cousin are students from secondary schools, 
with some sitting for public examinations and some others seeking for academic improvement. 
Actually, the tutor is very smart and she definitely has a business mind for making big money. 
She divides her ‘tutoring-center’ into two areas: one is a group-learning space with long tables, 
which is designed especially for students in primary level, and the other is a small partition for 
one-to-one tutoring to be conducted with students in secondary level. The major role of the tutor 
is to conduct one-to-one tutoring with secondary school students, including my younger cousin, in 
the partition as well as supervising the ‘small-tutors’ and operations at the long-tables outside the 
partition.  
Who are the small tutors, then? When the one-to-one tutoring is finished, the secondary 
school students would take up the role as part-time tutors, who offer tutoring services to the 
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primary school students at the long tables in the group-learning area outside the partition. That is 
why the life of my younger cousin has been very busy every weekend- she has to first receive 
tutoring for two hours, and then offers tutoring to primary school students for another two hours. 
However, she could never make a balance in terms of the amount she needs to pay and the salary 
she receives. While she is offering tutoring to more than 5 students each time, she receives an 
hourly rate of $50 only, but she needs to pay $200 each hour for the tutoring services she receives 
from the ‘boss’ of that ‘tutoring center’.  
 From this real-life story, it is evident that the tutor is making a considerable amount of 
money, and that is why she has even been regarded as a ‘Tutoring Queen’ in that housing estate. It 
is estimated that she earns at least $50,000 a month, which is equivalent to the market salary of a 
graduate master with many years of experience. What is more surprising is that ‘The Queen’ is 
making such a desirable income but she has never been working like any frontline teachers in the 
schools, who usually have highly rigid working hours, heavy workloads and great pressures. 
Given that she has no teaching experience in a real-life school setting, I just wonder how she 
could be competent and experienced enough to cater for the actual learning needs of students, let 
alone her understanding about the nature and delivery of the curriculum of different subjects. 
However, ‘The Queen’ is still very popular among parents who are very eager to pay for the 
expensive tutoring services in addition to the learning of their children in mainstream school.  
1.2 The essentiality to study the issue of private tutoring 
 As a local resident who has been receiving education in Hong Kong for exactly two 
decades, and as both a candidate who had previously gone through different public examinations 
in the local system and a secondary school student-teacher who is actively involved in the system 
of formal education, I personally have strong interest in studying the issues concerning private 
tutoring in the local context. The following are among my different roles and capacities which 
have motivated me to carry out this research for the dissertation, with private tutoring as the 
central theme for investigation and discussion.  
1.2.1 As a recipient of private tutoring 
 Like the majority of students in the local education system; I had been receiving private 
tutoring for many years, especially during the time of senior secondary, for the purposes of 
catching up the learning progress with my fellow classmates and improving my own academic 
results. It is undeniable that I had been too much dependent on private tutoring to an extent that I 
went to tutoring centers for all six subjects I took in public examination. My available time after 
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school and on weekends was fully occupied by the tutoring courses, of which one-third was spent 
on transport. If I am now asked to evaluate the effectiveness of those private tutoring I had 
received, I am certain that it would definitely be far more effective if I spent the time on self-
studying at home rather than paying a large sum of money. Frankly speaking, I admit that the 
reasons I received private tutoring were more about the established practice and culture among 
students in my school than any actual learning needs of my own.  
1.2.2 As a services provider of one-to-one private tutoring  
 Throughout the time of my studies in post-secondary and tertiary level, I have been 
offering private tutoring to students who are studying in both primary and secondary level. It is 
obvious that the demands for private tutors are very large in the market. Parents would offer very 
attractive amounts of money to hire a capable person to support the learning of their children. In 
the story of my younger cousin and my own experiences, a hard-working tutor can easily earn a 
living in terms of covering the annual tuition of university and attain quite a pleasant quality of 
life by offering tutoring services on a regular basis. If someone is aggressive enough, being a 
private tutor can earn even more than a full-time teacher, with less time being consumed and 
lighter responsibilities.  
1.2.3 As a services provider of tutoring at local secondary schools 
 It is very ridiculous to observe the tendency that more local schools nowadays, especially 
those with low-banding and poor academic achievement, hire tutors to conduct extra lessons after 
the school hours in a formal setting for their students, as an extension of teaching and learning. I 
have personally been working for two different local schools, one band-one and one band-three, 
to conduct supplementary lessons with their students under this format of teaching. My major 
duties are to help students catch up with the learning progress and share the heavy teaching 
workloads of the serving teachers. It is very ironic that schools also encourage the practices of 
tutoring, and even take the initiatives to introduce the services and bring them into the formal 
setting of education at their school campus.     
1.2.4 As a student-teacher who witness students’ tendency of receiving private tutoring 
 I have had three teaching practicum during undergraduate studies, meaning that I have 
experiences of being a frontline school teacher. From this perspective to look at the issues, I find 
that students in general rely too much on private tutoring and some may pay less attention in 
school learning because of the changing learning orientation. From my observation, the 
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participation rate in private tutoring is generally high, regardless of students’ abilities and levels 
of studies. What surprised me the most is that students in high band schools tend to have more 
tutoring than students in low band schools. It is important to find out what are the different 
expectation and learning experiences of these students in mainstream schools and in private 
tutoring.  
1.2.5 As a research assistant for a territory-wide project on private tutoring 
 It was my greatest pleasure that I have had a precious chance to take up the role as 
research assistant throughout the past two years with a team of passionate and academically 
distinguished researchers for a territory-wide research project on private tutoring.  With Professor 
Mark Bray being the principal investigator, and my dissertation supervisor Dr. Ora Kwo being a 
key member of the research team, I have been exposed to different dimensions to look at the 
issues of private tutoring. This has included identification of the perspectives of students, parents, 
teachers and even policy planners, through administering questionnaires, conducting interviews, 
attending seminars and meetings and doing the transcriptions. These valuable experiences give me 
a lot of support to carry out this research and are the prime cause why private tutoring is chosen as 
the theme for investigation.  
1.3 Rationales of this dissertation 
 From the stories and phenomena discussed above and in relation to the rapid expansion of 
the tutoring industry in Hong Kong in recent decades, it is believed that students’ learning 
orientation has been changing from time to time, shifting from the school context to other 
supplementary learning support outside the classrooms. It is also found that the nature of 
education has been distorted to some extent by the existence of private tutoring. Specifically, it 
has been commercialized due to the expansion of different forms of tutoring services. It is 
therefore important to identify the motives that drive students in secondary schools to receive 
private tutoring and to find out how it affects the landscape of education.  
1.3.1 Objectives of this research 
In view of the overwhelming phenomena of private tutoring in the local context, this 
dissertation is written from the perspective of students, in order to look into the major motives that 
drive them to receive private tutoring alongside mainstream schooling. The objectives of this 
dissertation are outlined as follows: 
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(1) To identify and compare the major motives for receiving private tutoring among local school 
students in secondary levels 
(2) To evaluate the limitations of the mainstream education system that makes the rapid expansion 
of the private tutoring in Hong Kong possible. 
(3) To investigate how commercialization of education distort the values of education and how 
the intensification of private tutoring exacerbates social inequalities.   
1.3.2 Significance of this research   
Although there has been growing research literature in the recent decade, the different 
motives for receiving private tutoring among students in different academic levels and banding of 
schools have not yet been clearly indentified and carefully looked at. This dissertation, therefore, 
aims at identifying and comparing the different motives for receiving private tutoring between 
students in higher banding and lower banding schools in Hong Kong.  
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Chapter 2: Literature Review 
The industry of private tutoring has long existed and is widely described as a system of 
shadow education, which is believed to have major social and economic implications (Bray, 2009). 
However, being less institutionalized and thereby less visible than the traditional system of initial 
education, this shadow system has been paid scant attention both by researcher and public 
authorities compared to the emphasis that has been put on the highly institutionalized system of 
formal education (Nordhaug, 1991). The difficulties of investigating the issue of private tutoring 
have been widely acknowledged despite its overwhelming prevalence in the last few decades, 
because the relevant data is not easy to collect and researchers in the field tend to focus on the 
study of mainstream schooling (Huang, 2010). Nevertheless, relevant literature and research are 
reviewed in this chapter.  
First of all, literature on the metaphor of shadow education and its distinct features are 
reviewed. Then, literature on the worldwide development of private tutoring are discussed, which 
look into the origins and increasing prevalence of such practice from a global outlook and then 
narrow down to a local context in order to outline the expansion and current trend of private 
tutoring in Hong Kong. Next, literature on major motives that drive students to participate in 
private tutoring are evaluated, which provide a framework for the later chapters, which are the 
analysis of research data and discussion of implications.  
2.1 The metaphor of shadow education and its dimensions 
 It is suggested that shadow education follows the institutional logic of formal education, 
and as this logic has become more homogenized and expansive globally, so have the forms and 
goals of shadow education (Mori, Baker, 2010). Although the system of shadow education is very 
much different from the setting of formal schooling in terms of their natures, objectives and 
orientations, close relationships between these two systems have been observed. According to 
Bray (1999), the metaphor of shadow education has been widely adopted, which consists of the 
following features: firstly, the industry of private tutoring exits only if formal education system 
exists; it is without any doubt that if formal education system does not exist, there is no point to 
have private tutoring as learners would not have this need. Secondly, the size and shape of 
tutoring change in alignment with that of mainstream schooling. There are evidences in the reality 
which we can explain this feature. In the school term 2009/10, Liberal Studies has been 
introduced as a core subject in the newly implemented senior secondary curriculum, of which all 
students have to take this subject and sit for the public examination. Since it is publicly examined, 
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both demand and supply of private tutoring for this subject have emerged correspondingly and the 
scale of tutoring for this subject has been expanding in a rapid pace. Thirdly, the attention paid by 
the general public worldwide on the existence of the shadow is much less than that on formal 
system. It is reasonable and cannot be argued against, since the formal education systems are 
usually much more well structured and properly monitored by the government in different 
countries, in particular those developed places such as Hong Kong, where compulsory education 
is a right enjoyed by all its citizens. Therefore, it is natural that the formal system deserves more 
attention. On the contrary, private tutoring is an optional practice among students and parents 
based on their own preferences and affordability. Therefore, the majority of researches focus on 
the mainstream system instead of the private industry. Lastly, the features of the shadow are much 
less distinct than the formal system of education. As there is no standardization in the provision of 
private tutoring, it can take place in different forms and the processes can be very much different 
from one to another (Bray, 1999).  
 In addition to these features that make the term ‘shadow education’ justifiable, Bray (1999) 
also identifies the natures of private tutoring in three different dimensions, which are 
supplementation, privateness and academic. Firstly, tutoring is an extension of learning for the 
subjects offered by the school outside the mainstream system and the major purpose is to 
supplement the insufficiency of learning in school. In the other words, tutoring only covers the 
learning that is covered in school. Secondly, it is privateness, which concerns with tutoring 
provided by private entrepreneurs and individuals for profit-making purposes. Therefore, the 
remedial classes and after-school learning support offered by school are not examined. Thirdly, it 
focuses only on academic subjects, meaning that the learning outside the mainstream curriculum 
such as musical instruments and training in sports are not the parameters of the study of private 
tutoring because many of these activities are not assessed by public examinations (Bray, 1999).  
2.2 The worldwide development of private tutoring and its global trend 
 The international trend of prodigious growth of out-of-school educational activities meant 
to supplement formal schooling has been observed over the past few decades (Mori, Baker, 2010). 
According to Baker (2001), a cross-national study took place across 41 nations in mid-1990s 
found that four out of every ten eighth-grade students participated weekly in some form of 
supplemental education, as ways to meet the educational requirements and take full advantage of 
educational opportunities. Although forty percent is already a very large proportion, this could 
only reflect the prevalence of tutoring among students in junior secondary level, let alone the so 
much higher participation rate among students in senior secondary level.  
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 It is believed that private tutoring was first emerged as a cultural practice in East-Asian 
countries before it emerged onto the international stage in 1980s (Mori, Baker, 2010). This can be 
explained by the education systems in these places where the orientation of teaching and learning 
have usually been focused on examination. Japan is one of the places that private tutoring could 
be found in the earliest time, where private tutoring, which is called ‘Juku’ in the local context, 
emerged out of the peculiar social and economic circumstances in 1970s (Dierkes, 2010). 
According to Rohlen (1980), the relationships between formal schooling and the existence of 
‘Juku’ are similar to ‘ideal’ and ‘reality’, which carries an implication that private tutoring is an 
educational advantage of the middle class families while formal schooling is merely an ideology 
of equalitarianism.  
 In addition to Japan, Korea is believed to be another country where tutoring existed in 
early time and has a long historical development. The country is also known for its drastic reforms 
of shadow education (Mori, Baker, 2010).  Tutoring was once banned by the government in 1980s 
due to the emphasis of equalization; however, it has become legalized in 2000 because the ban 
was not effective in the sense that tutoring remained prevalent and the costs on tutoring kept 
increasing in the country (Mori, 2008).  
 According to Bray (1999), the scale of tutoring appears to have increased during the last 
few decades. He clearly outlines the global prevalence of tutoring by collating all relevant sources 
worldwide. In addition to Bray’s findings (1999), of which most data were collected in Asia, 
Africa, Europe and America, the global development of tutoring can be reflected also by 
researches carried in England and Europe (Ireson, Rushforth, 2004). Published in 2012, the GIA’s 
‘Private Tutoring: A Global Strategic Business Report’ reveals that about 90% of the tutoring 
services take place in Europe, United States and Asia-Pacific while South Korean solely 
contributes up to 15% to its market total, and it is estimated that the global private tutoring market 
will reach US$102.8 million by the year 2018 (ICEF, 2012). It is therefore believed that private 
tutoring is a global issue that takes place worldwide with increasing prevalence and rapid 
expansion.   
2.3 The rapid expansion of private tutoring industry in Hong Kong 
 By going through the global prevalence of tutoring, it is unsurprising to observe that the 
industry of private tutoring in Hong Kong has been expanding in an unprecedentedly fast pace in 
the recent decades. According to a report on consumer price indices, 36% students in primary 
school, 28% in lower secondary, 33.6% in upper secondary and 48.1% in sixth form or equivalent 
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were receiving private tutoring in different forms (Census and Statistics Department, 2005). These 
figures were quite significant and probably carry some implications on the local education 
systems. Why nearly half of the students were willing to pay extra money and needed to seek for 
extra learning support from tutoring in addition to mainstream education? The same report also 
reveals that the average monthly expenditure on tutoring was $940 per head. This amount was 
actually very remarkable in relation to median monthly wage of local working population. In 2010, 
the median monthly wage in Hong Kong was $11,800 (Census, 2013). In other words, the costs 
that students spent on private tutoring were about 8% of median income, illustrating the eagerness 
of families for getting extra learning support from tutoring despite the fact that universal 
education is provided for free in secondary level by the Government.  
 According to a recent territory-wide research project on private tutoring conducted by 
Bray (2012), the scale of shadow education in Hong Kong is very extensive, with a participation 
rate of 54% and 72% for form 3 and 6 students, which is just a bit behind Korea and India where 
the average rates are 73% and 64.5% respectively. Undoubtedly, private tutoring has gone 
through its blooming period of development in the recent decade, which can be reflected by its 
extensive promotion and advertisement all across the city. In 2011, one of the largest tutoring 
companies which operated in chain has become a listed company in the stock market. According 
to its HKIPO prospectus, a listing document of the company (Modern Education, 2011), it has 
more than 100 thousand students, which is one-fourth of the students’ population in Hong Kong, 
with each spending an annual average of $5410 on private tutoring. Together with the below table 
presenting some statistics about local tutoring companies, it is estimated that the total annual 
income of the industry was two billion, which is indeed a very surprising figure, reflecting the 
significant prevalence of tutoring in Hong Kong.  
Table 1: The numbers of student receiving private tutoring and the profit of tutoring 
companies in Hong Kong                                                           Source: Ming Pao (2011/06/18) 
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2.3.1. A comparison of the participation rate in private tutoring among students in different years 
The Hong Kong Federation of Youth Groups has been conducting surveys of students’ 
participation in private tutoring in Hong Kong on a regular basis (HKFYG, 1996, 2009, 2013). It 
is found that the prevalence and intensification of receiving private tutoring has been increasing 
throughout the last 17 years; while the overall participation rate of private tutoring was 34.1% and 
56,7% in 1996 and 2009 respectively, the figure was 63.3% in 2012, which is nearly a double of 
1996. In light of the average monthly expenditure on private tutoring, the prevalence of this 
practice can be obviously seen. The findings reveal that fewer participants would spend less than 
$1000 while more than a double would spend $1000 - $2000 and nearly a quadruple would spend 
more than $2000 on private tutoring, when comparing the data collected in 1996 and 2012 
respectively.   
Table 2: The participation rate in private tutoring in 1996, 2009 and 2012 respectively 
                                 Years 
Items 
1996 2009 2012 
Overall participation rate  34.1% 
(173 out of 507) 
56.7% 
(296 out of 522) 
63.3% 
(331 out of 523) 
Average monthly expenditure 
 (within $1000) 
71.8% 47.2% 43.3% 
Average monthly expenditure 
 ($1000 - $2000) 
15.6% 25.6% 38.5% 
Average monthly expenditure  
($2000 or above) 
3.5% 8.8% 13.4% 
2.3.2 The changes of major motives of receiving tutoring among students 
  As early as in 1992, research on the prevalence of private tutoring among secondary 
school students had already been conducted by local tertiary institute. Altogether forty schools in 
had been selected by stratified random sampling, of which 549 students in total participated in the 
research. The major motives of receiving private tutoring among those participants are classified 
as follow (CUHK, 1992):  
Table 3: The motives of receiving private tutoring in 1992 
Motives of receiving private tutoring Percentage 
Poor academic results 39.9% 
Cope with public examination 28.8% 
Aim at achieving the best attainment 19.2% 
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School teachers do not teach well 4.3% 
Family pressure 4.2% 
Peer pressure 0.9% 
Others 2.7% 
Total 100% 
Source: P.11 Figure 2 
 From these findings, it is noticed that the dominant motive that drive students to receive 
private tutoring is poor academic results, with nearly 40%, followed by the stress of examination 
(28.8%) and the aims of achieving a desirable attainment (19.2%). These three motives add up to 
more than 87.9% already. It is worth mention that the pressure from family and peers played a 
very minor role at that time in influencing the decision of receiving private tutoring among 
students, which together only contributed 8.5% to the total.   
2.4 The changes of the major motives of receiving private tutoring in 1996, 2009 and 2012.  
 It is found that the motives that drive students to receiving private tutoring are very 
dynamic and have been changing from time to time (HKFYG, 1996, 2009, 2013). The major 
motives revealed by the participants in different surveys carried out throughout the last two 
decades have been outlined in the table below: 
Table 4: The motives of receiving private tutoring in 1996, 2009 and 2012 respectively 
                                 Years 
Items 
1996 2009 2012 
Seek improvement due to poor academic 
performances 
70.7% 57.5% 37.8% 
Maintain and further improve the good 
academic performances 
n/a 17.3% 25.1% 
Cope with public examination  8% 8.7% 18.8% 
Parents’ recommendation  2.3% 3.8% 9.5% 
Peer influences 0.6% 0.3% 0.4% 
Lack of help from other sources 1.2% 1.8% 4.6% 
Could not understand school teachers 13.8% n/a n/a 
Other reasons 3.4% 10.6% 3.8% 
Total 100% 100% 100% 
 From these statistics, it is observed that less participant wanted to seek improvement 
through tutoring due to poor academic performances, with 70.7% in 1996 and 37.8% in 2012. 
However, the percentage of students who wanted to maintain and further improve their good 
academic performances has increased from 17.3% in 2009 to 25.1% in 2012. It reflects that fact 
that private tutoring has become a practice not only prevalent among the lower achievers in the 
formal setting, but has also become more popular among the higher achievers as means for them 
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to keep their top rankings in school. The increase in percentage of the motive related to coping 
with public examination is even more significant, with more than double, which is 8% in 1996 
and 18.8% in 2009. The motive of recommendation from parents has recorded a quadruple 
increase with only 2.3% in 1996 but 9.5% in 2009. These motives, to some extent, reflect the 
pressures arisen from the significant roles played by different kinds of examination, in particular 
the public examination, in the local education system.  
2.5 The motives that drive students to receive private tutoring  
 According to Ho (2009), the motives that drive students to participate in private tutoring 
can be discussed in two dimensions, namely the social level and individual level. In regard to the 
social level, Ho suggests that public examination play an important role in the education system, 
which will directly affects students’ chance of admission to different institutes for further studies. 
In order to cope well with the public examination, students often resort to private tutoring, which 
provided them with more understanding of the subject content and training of useful skills and 
techniques for examinations. In regard to the individual level, Ho (2009) points out that more 
students nowadays would strive for excellence in studies and rely on tutoring in order to achieve 
better academic performances. Ho further emphasizes that this motive is mainly based on the 
analysis economic benefit. Because of the competitive nature of the societies, particularly in 
Taiwan, Japan and Hong Kong, individual needs to perform well in school as well as to obtain 
excellent results in public examination in order to gain access to further studies and to secure 
better employment in the future. Besides, pressures from families and peers are regarded as 
important motives in the individual level (Ho, 2009). 
 Similarly, Lee and Park (2009) identify the causes of demand for private tutoring into five 
different factors. First, it is an emphasis on academic background, which is relevant to 
credentialism. Secondly, the high-stakes test as a gatekeeper managing the competition of 
academic background. Third is about the educational system and the characteristics of school 
education. Fourthly, it is the personal conditions of the recipients of tutoring. Lastly, it is the 
systematization of private tutoring. With these five factors, Lee and Park (2009) further suggest a 
hierarchical model at three levels that explains the motives for receiving private tutoring. First, it 
is the macro-level, which is about institutional and structural factors. It includes the action 
strategies for pursuing academic credentials. Secondly, at the meso-level that is related to the 
school systems and the decision of individuals. Thirdly, it is the micro-level, which focused on the 
characteristics of individuals, including family factors. 
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Bray and Lykins (2012) recently suggested four major reasons that explain the motives 
that drive students to receive private tutoring. Firstly, it is the transition points in education 
systems. It is believed that school will make decision on who will be permitted to proceed and 
who will be pushed out of the education system due to the lack of universal education, in 
particularly in the upper levels. Parents may invest more on tutoring for their children for the sake 
of securing them an edge in the keen competition. Secondly, it is the cultural factors. With the 
belief of Confucianism, strong emphasis on effort has been placed as a factor to determine success 
of a person. Therefore, the participation rates of private tutoring have been consistently higher in 
Asian countries than in European and Western countries (Bray, 1999). Thirdly, it is believed that 
the quality of school also plays a role. Issues ranging from the poor teaching and pedagogies 
adopted by school teachers to the large class-sizes in the formal setting have been regarded as 
motives that drive students to participate in tutoring. Last but not least, it is believed that there is a 
strong correlation between the smaller sizes and increased wealth of families and the higher 
participation rates in private tutoring.  
 
 
 
 
 
 
 
 
 
 
 
Page  21 / 51 
Chapter 3: Research Methodology  
This chapter explains the methodologies that have been employed in this research. In the 
first place, the research questions are presented. Next, the rationales of choosing qualitative 
research methods are explained, to be followed by the process of how the relevant data is 
collected. Next, the rationales of choosing the schools and the ways that the collected data is 
analyzed are discussed. At last, some possible limitations of the research designs and 
methodologies are illustrated.  
3.1. Research questions 
This research aims at identifying the major motives for receiving private tutoring among 
local schools’ students in secondary level. This provides a framework for comparing the 
differences in the motives between students in higher banding and lower banding schools in order 
to see what the different learning needs of these students are and how they perceive the presence 
of private tutoring. With these objectives, the following research questions are addressed:  
 (1) What are the major motives of receiving private tutoring among local school students in 
secondary level? 
 (1.1) What are the differences of major motives for receiving private tutoring between 
students in higher banding schools and lower banding schools?   
(2) How are students’ orientation and experiences in school learning shaped when they seek 
private tutoring in addition to mainstream schooling? 
 (2.1) How is private tutoring different from mainstream schooling in terms of the 
curriculum, teaching styles and delivery?   
3.1.1 Scope of investigation 
 This research will be confined within the context of local secondary schools, with a focus 
on students at the levels of F.3 and F.6. The data being analyzed and discussed in this research is 
collected through a territory-wide project on the phenomena of private tutoring which I had been 
serving as a research assistant. A selected sample of sixteen Hong Kong secondary schools has 
been the targets of this large-scale project. Based on this project, the data collected from four 
schools have been selected, with two band-one and two band-three schools. With this framework 
designed for data analysis, this research is able to draw up patterns of the motives of receiving 
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private tutoring among students in higher banding and lower banding schools, which allow the 
comparison of similarities and differences to take place.  
3.1.2 The rationales of using qualitative method 
 In order to study the motives for receiving private tutoring among students, it is more 
appropriate to employ qualitative methods rather than quantitative approaches. It is because the 
factors that drive students to receive private tutoring cannot be clearly identified by the given 
parameter in a questionnaire. For example, a student may pursue private tutoring because his 
parents ask him to do so. It is easily seen as family factor that drives this student to receive 
tutoring. However, his parents may worry about his learning progress and his performances in 
public examination so that they encourage him to receive tutoring. In this regard, the fundamental 
motives of receiving tutoring would be the pressures from examination. Therefore, it seems more 
natural to employ qualitative methods to collect and analyze data and understand thoroughly the 
motives that drive the participants to receive private tutoring.  
 According to Denzin and Lincoln (1994), qualitative research methods involve an 
interpretive, naturalistic approach to its subject matter, which means that qualitative approaches 
would enable the researcher to study data and information in their natural settings, and make an 
attempt to make sense of the phenomena in terms of the meanings the targeted participants bring 
to them. According to Casell and Symon (1994), qualitative methods allow a higher degree of 
flexibility in the process of the research, in particularly during the stage of data collection, which 
are less likely to impose assumption or restriction. It is believed that the motives of receiving 
tutoring are neither stable nor coherent among people with different backgrounds and the 
perceptions of each participant may vary a lot. Using qualitative research methods will be more 
effective in collecting data and building a framework for analysis of non-numerical data, such as 
the conversation in the interviews and other sources of information that cannot be discursively 
interpreted.  
3.2 The process of data collection 
 Interviews are the major methods employed to collect data. Throughout the two years that 
I have been serving as a research assistant for the territory-wide research project on private 
tutoring, I have followed the team to visit different schools and to administer questionnaires as 
well as to conduct interviews personally with students. Each time when the research team arrived 
at a school, there was  a general briefing session, which last for around 5 minutes, at the 
classroom of the selected participants where questionnaires were administered. After 
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administering the questionnaires, the team randomly selected four participants from each class 
and invited them to take part in the interview. Normally, two male and two female students, with 
one having tutoring and one having no tutoring experiences in each sex were invited to the 
interview based on a random drawing.  Each interview lasted for around 25 minutes, to be 
conducted in a private corner or special room in the school in order to ensure confidentiality that 
the conversation is not disclosed to the third party.  
3.2.1 Semi-structure interview  
 Semi-structured interviews were conducted with both form 3 and form 6 students based on 
random drawing in the stage of questionnaire. Through interviewing the students, it is more 
effective in getting the explanations on the participants’ perception towards the practice of private 
tutoring, and the data collected are much more radical rather than superficial. Besides, it is more 
likely that rapport between the interviewer and interviewees are developed throughout the 
interview, so that some personal information or unclear explanations such as the family 
backgrounds and financial situations of the interviewees can be immediately probed into. During 
the interview, the participants were given the freedom to express their views on the questions 
being asked. Besides, they were encouraged to further elaborate and explain clearly the details 
from time to time. According to Cohen (2001), this research method has the advantages of 
exploring the in-depth feelings and true experiences from the participants’ perspectives. All the 
interviews have been audio-recorded by tapes and transcriptions for each interview have been 
done afterwards.  
3.2.2 The interview questions 
 The following are some key questions that have been raised during the interview with each 
participant of the research:  
(1) We are interested to learn about private tutoring 
 (1.1) Can you tell me when you first started to take private tutoring? On what subject? 
 (1.2) What happened at the time that made you feel you need to take private tutoring? 
 (1.3) Who suggested it? 
 (1.4) Do you remember how the tutoring went? 
(2) So since then, you have kept taking private tutoring? 
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 (2.1) Can you tell me more about your later experience in private tutoring? 
 (2.2) When was the time that you took most private tutoring (in terms of subjects or time)? 
  This two interview questions, (1) and (2), address the first research question, which 
aims at finding out the major motives that drive the interviewees to receive private tutoring.  
 (3) What do you tutors teach?  
 (3.1) Do they follow the school curriculum? Do they tailor to your individual problems? 
 (3.2) Do you feel better when taking the extra course? Are you more confident? 
(4) Are there any differences in the teaching styles of your school teachers and your tutors? 
 (4.1) Can you please give some examples? 
 (4.2) How would a typical school class and a tutoring class go? 
These interview questions, (3) and (4), address the second research question on students’ 
orientation and experiences in school learning, which aims at seeing how the curriculum, teaching 
styles and delivery of tutoring are different from mainstream schooling. 
3.3 Rationales of choosing the targeted schools and schools’ profiles 
 In order to identify the major motives that drive students to receive private tutoring and to 
compare the differences of the motives between students in higher banding and lower banding 
schools, altogether four out of sixteen schools in the territory-wide research project have been 
selected to build up a research framework, of which two are band one schools and the other two 
are band three schools in Hong Kong.  
 School A and School B are band one schools, from which data and perspectives from 
students in higher-banding can be generated and analyzed, while School C and School D are band 
three schools, from which data and perspectives from students in lower-banding can be generated 
and analyzed.  
3.4 Limitations of the research methodologies 
 It is acknowledged that interviews require the interviewers to have a high level of 
communication skills and the competency to develop rapport with the targeted participant. It does 
not only require research skills but also a variety of communication and interpersonal skills (Gay, 
Airasian, 2000). Moreover, the styles of asking questions and the frequencies of flowing out 
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follow-up questions to ask participants to further elaborate their points of views may be different 
among different interviewers. Besides, it is found that some participants do not want to disclose 
their personal information, such as their relationships with family and financial situations. In this 
case, they may not provide accurate information to the interviewers.  
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Chapter 4: Presentation of Research Findings  
 This chapter presents and discusses the findings of the collected data drawn from the 
interviews conducted with sixteen students from four targeted schools. The first half of this 
chapter explores the major motives that drive students to participate in private tutoring and draw 
up a comparison to show the different motives of receiving private tutoring between students in 
higher banding and lower banding schools. The second half of this chapter looks into students’ 
views on school learning and their experiences of learning in private tutoring.  
4.1  The major motives of receiving private tutoring 
 The data concerning the major motives that drive students to receive private tutoring were 
collected through asking the first two questions in each interview with all the sixteen participants. 
They are (1) ‘What happened at the time that made you feel you need to take private tutoring?’ 
and (2) ‘Who suggested it?’ respectively. Because these two questions were asked in the very 
beginning of each interview, the responses from all participants were quite positive and detailed, 
which generate a diversified picture consisting different ideas relevant to the reasons why private 
tutoring have been received. 
4.1.1 The findings from School A 
 All the four students from this school clearly point out that they always want to ask 
questions they have come up with in learning. However, due to various reasons, they could hardly 
ask their school teachers questions. Therefore, they resort to private tutoring, where the tutors can 
always address their concerns, answer their questions and explain and unravel their difficulties in 
a prompt and detailed manner.  
 According to Student A (SPC-S6-F): In the tutorial center or during the lesson conducted 
by my private tutor, I can always ask questions that I do not quite understand, and I can even stop 
them to explain further the concepts or points that I have problems with. They understand more 
my needs and always give me detailed explanations.  
 According to Student B (SPC-S6-F):  I get the chance to ask questions in tutoring. My 
tutor usually focuses on something that is really important and discusses some certain sections 
with me and he would never cover the whole chapter again.  
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 According to Student C (SPC-S3-F):  I can ask questions and my tutor will answer my 
questions promptly and clearly. At least their answers are effective for my learning. I have much 
more confidence now and I feel more secured in learning.  
 According to Student D (SPC-S3-F): I can ask questions anytime I like during tutoring. I 
think it is much better than studying alone at home.  
 It is interesting to find out that the pedagogies adopted by their school teachers were 
mainly traditional spoon-feeding and teacher-centered styles, with very little students’ 
involvement in the lessons.  
 Excerpt from the interviewed students: My school teachers just teach the textbook for 
once… I think it is really weird to ask my teachers question because I am scared and shy in school 
that I usually miss the chances to ask them. Moreover, my teachers just stand in front of us and we 
all listen to them… My school teachers just stand in front of us and say what they have planned to 
say… I could not understand my teachers even I have asked them questions, so I don’t want to ask 
them anymore.  
 From the interviews, it is also discovered that all four students received tutoring in the 
format of one-to-one private teaching. It provides them with individualized learning support from 
which the tutors can always pinpoint the needs of students and implement effective measures to 
improve the learning of students. Moreover, it is found that all these students perform above 
average in school. The motives that drive them to receive private tutoring are that they want to 
receive more practices on the subject matters in order to keep their standard and even attain a 
higher level in academic performances.  On the contrary, none of them perform below the average 
in school, and no one receive tutoring based on the needs of catching up with the learning 
progress in school.  
 Excerpt from the interviewed students: My private tutors talk more about the skills for 
examinations and he may predict the examination questions with me. More exercises have been 
given by my tutor which improve my understanding of the subject matters… My tutor gives me a 
lot of exercise, which allow me to explore the topic and figure out what I like… A lot of exam tips 
are given by my tutor, which is very useful for my learning.  
4.1.2 The findings from School B 
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 All the four students from this school point out that the major motives that drive them to 
receive private tutoring is their desire to acquire a better understanding of the subject matters and 
to strength the foundation of content knowledge. Moreover, three of them indicate that they are 
not performing so well in school, so they want to improve their academic performances through 
getting more support from private tutoring.  
 According to Student E (SGSS-S6-M): My academic performances are just average in 
school, so I would like to learn more from tutoring. My tutors can explain the concepts very 
clearly and teach me the useful skills for examinations.  
 According to Student F (SGSS-S6-F): Tutoring helps me a lot on most of the subject and I 
need tutoring to allow me to familiarize with the subject matters.  
 It is also found that three of the students from this school indicate that the decision of their 
family contribute to the motives that drive them to receive private tutoring while half of them 
reveal that peer influences play a role in encouraging them to have private tutoring.  
Excerpt from the interviewed students: My classmates also go to tutoring and we usually 
go there together after school… My mum suggested that I should have tutoring because she 
worries about my performances in school and she introduces some tutoring centers to me. In our 
class, we usually introduce our tutor with one another, and we will try new tutors together if 
someone share his positive experiences in tutoring with us…My mum wants me to catch up with 
the learning progress so she asked me to receive tutoring…My results in school are not good, so 
my family asked me to receive tutoring in order to do better.  
4.1.3 The findings from School C 
 The students from this school often raise concerns about the pedagogies adopted by their 
school teachers and unconsciously reveal their complaint against the unpopular teaching styles in 
school. Moreover, it is found that most of them do not think poor academic result is a motive that 
makes them feel they need to receive tutoring. Rather, they would say they want to learn the skills 
that are useful for examinations and acquire a better understanding of the subject matters from 
tutoring. 
 According to Student I: My school teachers usually focus on homework only and they 
often rely too much on the textbook. I can learn how to write beautifully from my tutors and he 
teaches me a lot of skills that are practical for learning.  
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 According to Student J: My school teachers need to take care of a large class consisting of 
many students, so they do not have time for me. My tutor goes through with me a lot of 
vocabularies in the passages and gives me a lot of past papers to enhance my understanding of 
the subject.  
 According to Student L: The teachers in school have to take care of many students during 
the lessons. Sometimes their teaching styles are difficult to follow. While they may teach some 
topics in a fast pace, they sudden slow down the pace for other topics. I think big class teaching is 
not good because I cannot learn effectively.  
 Besides, it is interesting to find out the trend that teachers in this school uphold a very 
positive attitude towards the practice of private tutoring, as revealed by students in the interviews 
that their teachers usually support them to receive tutoring in addition to normal learning in school.  
 Excerpt from these students: My teachers encourage us to have private tutoring, because 
they think tutoring provides us a chance to choose what we want to learn... My teachers are 
usually open-minded towards private tutoring and some of them even encourage our class to have 
tutoring.  
4.1.4 The findings from School D 
 It is found that parents’ decision and family’s recommendation contribute significantly to 
the motives that drive students from this school to receive private tutoring. Three of the 
interviewees indicate that it is not their decision to choose receiving private tutoring. 
 According to Student M: I don’t think I need to receive private tutoring, but my mother 
asked me to do so because she wants me to do better in academic performances.  
 According to Student N: My family suggested me to have tutoring because they found out 
that my results in school were not good enough Therefore, they paid the money and asked me to 
have tutoring.  
 According to Student O: My tutor was recommended by my relatives.  
 Besides, all of the interviewees from this school mention that they can learn more 
effectively from their tutor rather than from their school teachers. Moreover, these students point 
out that the teaching styles and teaching materials provided by their tutors are very useful as 
compared to those prepared by their school teachers.  
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 Excerpt from the interviewed students: My tutors give me a lot of tips and useful things for 
study. For example, I learn the skills of doing comprehension and the ways to enhance my oral 
and listening skills for English… I learnt a wide range of skills from my tutor which can be 
applied into the examination effectively. I think my tutors are very professional in preparing 
materials because they also gives me a lot of exercise to train my skills for examination…I can 
follow my tutor easily and understand more clearly what he teaches. He also gives me a lot of 
exercises to train my subject knowledge… My tutors are very warmhearted and enthusiastic in 
teaching because he usually provides a more comprehensive explanations and covers more extra 
knowledge than my teachers in schools.  
 The findings collected through interviews with all sixteen students have been organized in 
Table 5, which provides a clear picture on the background of the students and the motives that 
drive them to have private tutoring. 
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Table 5: Details of the data collected from interviews with students 
 Details of the Interviewee The history of receiving tutoring Sources of academic help Other information 
No. Code 
name 
S
e
x 
School 
(Band) 
Form When? Major motives of receiving tutoring Frequency, 
Monthly Expenditure 
Family Peers Tutor Others  
1 A F A (1) 6 Primary 
Junior Sec 
Senior Sec 
 
- Ask questions directly 
- Get exam skills 
- Predict questions in exam 
- More exercises  
- More understanding 
2 lessons/ week 
 
2 hours/ lesson 
 
Cost: $3000 
 
(4 hours/ week) 
No Yes Yes No Grades are very 
important 
2 B F A (1) 6 Primary 
Junior Sec 
Senior Sec 
- Ask questions but not shy 
- School teachers teach too fast and they only read 
the textbook 
- It is weird to ask school teachers 
- Tutor focus on what I needs 
1 lesson/ week 
 
1.5 hours/ lesson 
 
Cost: $2000 
 
(1.5  hours/ week) 
No Yes Yes No Grades are very 
important 
 
Tutoring help me 
achieve my goals 
3 C F A (1) 3 Primary 
Junior Sec 
- Parents suggestion 
- Great improvement on results 
- More exercises and skills 
- More confidences obtained 
- School teachers only read textbook  
- Ask questions directly  
- Worry about fall behind  
3 lessons/ week 
 
1 hour/ lesson 
 
Cost: $2400 
 
(3 hours/ week) 
Parents Yes Yes Never ask 
teachers 
Grades are very 
important in deciding 
my future 
 
Competition in 
school is very serious 
4 D F A (1) 3 Primary 
Junior Sec 
- Parents suggestion 
- Ask questions directly 
- More tips 
- More confidence 
- School teachers cannot help me 
1 lesson/ week 
 
2 hours/ lesson  
 
Cost: unknown 
 
(2 hours/ week) 
Sister Yes Yes Never ask 
teachers 
(Sky to do 
so) 
Grades are very 
important 
5 E M B (1) 6 Primary 
Secondary 
- School performances are not satisfactory 
- Peers go together 
- Get exam skills, know the trend of exams 
- Ask questions directly, broaden horizons, clear 
concepts  
- More confidence 
8 lesson/ week 
 
1 hour/ lesson 
 
Cost: unknown 
 
No Yes Yes Teachers 
Himself 
Results reflect how 
much I have learnt 
 
Tutoring helps me 
achieve my goals 
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- More relaxed and flexible learning atmosphere 
- Teachers also support me to have tutoring 
(8 hours/ week) 
6 F F B (1) 6 Primary  
Secondary 
- Cannot catch up with school 
- More understand 
- Parents suggestion 
- Tutor are very experienced 
- Peer go together 
Unknown No Yes Yes Teachers 
(But not 
convenient) 
School provides 
summer course to 
students, but it is 
optional 
7 G M B (1) 3 Primary 
Secondary 
- My brother is receiving tutoring, so I follow him 
- Parents suggestion 
- More exercises  
- Improvement is seen 
2 lessons/ week 
 
1 hour/ lesson 
 
Cost: $800 
  
(2 hours/ week) 
No Yes Yes Teachers 
(Seldom) 
 
The Internet  
Grades are very 
important, which also 
affects one’s future 
life 
8 H F B (1) 3 Primary 
Secondary 
- School performances are not satisfactory 
- Parents suggestion 
- Own desire to have tutoring 
- Ask questions directly 
- More skills for exams  
- Meet and talk with new friends  
3 lessons/ week 
 
2 hours/ lesson 
 
Cost: unknown 
 
(6 hours/ week) 
No Yes Yes Teachers 
(Seldom) 
Grades decides my 
future 
 
Will try tutoring 
classes conducted by 
the kings and queens 
classes in the future 
9 I M C (3) 6 Primary  
Senior Sec 
- Own performances is poor 
- Peer also receive tutoring 
- Results determine the chances of entering 
university 
- More confidence 
- Learn new skills of writing 
- More practical, school is on textbook only 
- School only focuses on Homework  
- Teachers support tutoring 
1 lesson/ week 
 
1.5 hours/ lesson 
 
Cost: $500 
 
(1.5 hours/ week) 
No Yes No 
 
Teachers 
 
The Internet 
Grades are very 
important 
 
Getting a job and 
further studies 
depend on the 
performances in 
examinations 
10 J F C (3) 6 Senior Sec - School performances is not satisfactory 
- Peers go together  
- Without tutoring, something is missed 
- Reading and writing skills  
- School teachers need to cater different students 
- More confidence, understanding and interest 
- School teachers support tutoring 
1 lesson/ week 
 
2 hours/ lesson 
 
Cost: $450  
 
(2 hours/ week) 
No Yes Yes Teachers  Public exams are 
very important  
11 K M C (3) 3 Primary  
Secondary 
- Advertisement are attractive 
- Parents have expectations on me, and some 
pressures are felt  
1 lesson/ week 
 
Others: unknown 
No Yes Yes Teachers 
(Seldom) 
 
Tutoring is not so 
helpful 
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The Internet 
12 L F C (3) 3 Primary  
Secondary 
- Parents suggestion 
- Very lazy, want some monitoring from tutors 
- Ask questions directly  
- School learning is not sable (sometimes fast 
sometimes slow) 
Unknown Parents Yes Yes Teachers 
(Seldom) 
 
13 M M D(3) 6 Primary 
Secondary 
- Parent suggestion 
- need to sit for secondary admission exam 
- Skills for exam, oral, reading, listening,  
1 lesson/ week 
 
1 hour/ lesson 
 
Cost: unknown  
 
(1 hours/ week) 
No No No Himself  
14 N F D(3) 6 Primary  
Secondary 
- Parents suggestion 
- Performances in school are poor  
- learn the skills for exam 
- Deepen knowledge content  
- Learn very little in school  
- More exercise 
- King and queen are professional 
- Knowledge and confidence enhanced  
- Pressure from teachers, they also encourage 
tutoring 
2 lessons/ week 
 
1.5 hours/ lesson 
 
Cost: $1000 
 
(3 hours/ week) 
No Yes Yes Teachers King and queen play 
jokes with students. 
 
Learning with them is 
more relaxed 
 
Grades are important 
in helping oneself to 
achieve goals  
15 O M D(3) 3 Primary 
Secondary 
- Relative’s referral  
- Schoolmates recommendation 
- More exercise, easy to follow 
- Teachers do not help, they teach so fast and not 
deeply 
- Teachers support tutoring 
3 lessons/ week 
 
2 hours/ lesson 
 
Cost: unknown 
 
(6 hours/ week) 
Uncle Yes Yes Teachers No pressure at all 
from any sources 
16 P F D(3) 3 Secondary - Preparation for examination 
- Choose elective in F.4 
- More comprehensive understanding 
- Extra knowledge  
- Improvement is seen  
2 lessons/ week 
 
1.5 hours/ lesson 
 
Cost: $500  
 
(3 hours/ week) 
Parents Yes Yes Teachers Grades are very 
important 
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4.2 A comparison of the motives of receiving private tutoring between students in higher banding 
and lower banding schools 
 The major motives that drive the targeted students of this research to receive private 
tutoring are presented according to the data collected from each school in the previous part of this 
chapter. In this part, a comparison of the motives of receiving private tutoring between students in 
higher banding and lower banding schools are shown (Table 6) in order to provide a clearer 
picture that identifies the major similarities and differences.   
Table 6: A comparison of the motives of receiving private tutoring between students in higher and lower 
banding schools  
Student Own 
views on 
tutoring 
Parent’s 
decision 
Peer 
influences 
Poor 
academic 
results 
Better 
understanding 
of the subjects 
Inadequacies 
of school 
learning 
Get more 
training 
and 
practices 
Acquire 
exam 
skills 
Students from higher banding schools 
A ★     ★ ★ ★ 
B ★     ★ ★  
C ★ ★ ★  ★ ★ ★  
D ★ ★   ★  ★ ★ 
E   ★ ★ ★ ★ ★ ★ 
F ★ ★ ★ ★ ★    
G  ★   ★  ★  
H  ★  ★ ★ ★  ★ 
Total 5 5 3 3 6 5 6 4 
Students from lower banding schools 
I ★  ★ ★ ★ ★  ★ 
J ★  ★  ★ ★ ★ ★ 
K         
L  ★    ★   
M ★ ★       
N ★ ★   ★ ★   
O ★ ★    ★ ★  
P    ★     
Total 5 4 2 2 3 5 2 2 
Findings from both higher and lower banding schools 
High-B 5 5 3 3 6 5 6 4 
Low-B 5 4 2 2 3 5 2 2 
Overall 10 9 5 5 9 10 8 6 
4.2.1 Motives arisen from the broader social level 
 The acquisition of useful skills and tips for examination from tutoring together with other 
matters concerning various external assessments and public examinations are grouped together to 
Page  35 / 51 
form a motive which has been classified into the broader social level. It is found that altogether 
only 6 of the participants, of which 4 are students from higher banding schools and 2 are students 
from lower banding schools, regarded the learning of examination skills as a motive that drive 
them to receive tutoring. Nevertheless, the motive of getting more training and practices have also 
been classified in the broader social level, which consists of a higher rate, with 6 students from 
higher banding schools and 2 students from lower banding schools. 
 Excerpt from the interviewed students: Private tutors may talk more about the 
examination skills and predict the examination questions with me… A lot of examination tips are 
given by my tutors…I have learnt some skills for examination and understand the trends of public 
examination… I have learnt a lot of skills for examinations from my tutor… My tutor gives me a 
lot of past papers to do and I can understand the subject better.  
4.2.2 Motives arisen from the school level 
 The motives of receiving private tutoring from the school level consist of three different 
factors. They are (1) inadequacies of school learning, (2) better understanding of the subjects, and 
(3) poor academic results. There are in total 10 students, of which 5 from higher banding schools 
and 5 from lower banding schools, indicate that there are problems with the pedagogies and 
teaching styles adopted by their teachers and inadequacies of learning in the school setting.  
 Excerpt from the interviewed students: My teachers only teach the textbook without 
detailed explanation and I have to wait after class if I have questions to ask… My teachers only 
stand in from of us and go through all the chapters and we all listen to them… I could not ask my 
teachers questions because it is liked I didn’t pay attention during class, and I worry that I will be 
scolded by them… My school teachers rely too much on the textbook and homework so they don’t 
have time to talk about the important skills for examination… I think learning in a big class in not 
effective because my teachers pay very little attention to me… The teaching styles of my teachers 
are difficult to follow; sometimes he teaches fast but sometimes he teaches slowly. 
 For the motive concerning the needs of getting a better understanding of the subject 
matters, 9 students in total, of which 6 are from higher banding schools and 3 are from lower 
banding schools, indicate that this is a motive that drives them to receive private tutoring.  
 Excerpt from the interviewed students: My tutors give me a lot of exercises to improve my 
understanding of the subject matter…They focus on certain section that are important… What 
they teach is effective for my learning of the subjects… they explain the concepts very clearly and 
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always broaden my horizons… I have a lot of training on the subjects through doing past papers 
and exercises.  
 In regard to the motive related to own poor academic results, only 5 students in this 
research, of which 3 are from higher banding schools and 2 are from lower banding schools, agree 
that this is a motive that drives them to receive private tutoring.  
 Excerpt from the interviewed students: My performances are just average in school so I 
would like to have some improvement from tutoring… Tutoring helps me a lot on my learning 
because I was not doing well in studying… My results were not good enough, so I want to 
improve through receiving tutoring… I received tutoring because my performances in school 
were not satisfactory. 
4.2.3 Motives arisen from individual level 
 There are three factors being classified into the individual level, which students found that 
they are motives driving them to receive private tutoring. The first factor is peer influences, while 
the second factor is parents’ decision or family recommendation and the third factor is own 
perception towards the effectiveness of private tutoring.  
 It is found that peer influences do not play a very significant role in affecting students’ 
decision in receiving private tutoring, as only 5 students of all interviewees, with 3 from higher 
banding schools and 2 from lower banding schools, think that it is a motive driving them to have 
tutoring.  
 Excerpt from the interviewed students: The competition in my class is very serious 
because most of my classmates are very brilliant. I worried I will fall behind in the class… A lot 
of my classmates go to tutoring together, so I joined them… We usually talk about our tutors in 
school and we will introduce tutors to other classmates and even go for a new tutor together… My 
classmates have tutoring too, so I don’t want to miss it… I join my classmates and we form a 
group to go to tutoring together after school.  
 Family factors are quite influential in affecting students’ choice of receiving private 
tutoring. It is found that 5 students from higher banding schools and 4 students from lower 
banding schools receive private tutoring based on the decision of their parents or 
recommendations by their family members.  
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 Excerpt from the interviewed student: My parents want me to do better in English, like 
oral skills and they want me to learn about phonics… My brother has been receiving tutoring for 
a long time, so my mother asked me to follow him in order to catch up with the learning progress 
in school… My family asked me to receive tutoring due to my poor academic performances… My 
parents wanted someone to monitor my homework and keep my standard in school.  
 From the findings of the interviews, it is found that students’ own perceptions about the 
effectiveness of tutoring are the major motives that drive them to receive private tutoring. It is 
found that 10 students in total, of which 5 are from higher banding schools and 5 are from lower 
banding schools, agree that this is a major motive for them to receive tutoring.  
 Excerpt from the interviewed students: I think I can listen to explanation more times in 
tutoring… I can figure out what topics I like from tutoring… I feel more secured in learning if 
more tutoring is received… Tutoring helps me to achieve my goal of entering the university 
because it help improve my results… I think the Kings and Queens of tutoring centers are very 
professional who prepare very well-designed materials for students.  
 From these findings, it is found that the major motives that drive students in higher 
banding school to receive private tutoring are (1) getting a better understanding of the subject and 
(2) Getting more training and practices for the examinations, while the major motives that drive 
students in lower banding school to receive private tutoring are (1) inadequacies of school 
learning and (2) own perceptions towards the effectiveness of private tutoring.  
Besides, it is found the discrepancies in the motives concerning (1) getting more training 
and practices for the examinations and (2) getting a better understanding of the subject between 
students in higher and lower banding schools are the greatest, while the discrepancies in the 
motives concerning (1) inadequacies of school learning and (2) own perceptions towards the 
effectiveness of private touring are the smallest. 
4.3 Students’ views on learning in mainstream schools and experiences of learning in private 
tutoring 
 In order to answer the second research questions, which is about students’ orientation and 
expectation in school learning and their learning experiences in private tutoring, this part presents 
the findings collected from the interviews conducted with students. The data concerning the 
learning orientation and expectation of students in school learning and their experiences in private 
tutoring were collected through asking the next two interview questions. They are (1) ‘What do 
you tutors teach?’ and (2) ‘Are there any differences in teaching styles of your school teachers 
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and your tutors?’ respectively. The responses from the participants were quite positive, which 
provided a lot of insights in relation to what they actually feel and experience. 
 In general, all students took part in the interviews, regardless of the banding of the schools 
that they are studying in, have shared a numbers of same feelings and experiences from their 
learning in mainstream schools and pointed out some similar  ideas related to the experiences of 
learning in private tutoring.  
4.3.1 School learning is traditional and teacher-centered 
 It is revealed by almost all the sixteen participants in the interviews that the teaching styles 
and pedagogies adopted by their teachers are usually very traditional, with very little ownership of 
learning shared by students. The school teachers usually adopt teacher-centered and spoon-
feeding approaches to go through the subject knowledge with students, with very few interactive 
activities, let alone the student-centered learning principles.  
 Excerpt from the interviewed students: They just teach and we cannot stop them even 
some questions are identified… They just go through the books and say what they have planned to 
say… Big class teaching is not effective in the ways that my teachers cannot take care of the needs 
of different students… I can learn very little from my teachers because they usually speak too fast 
and cover the knowledge superficially.  
4.3.2 Private tutoring is flexible and student-centered 
 It was noticed that students generally prefer the learning atmosphere in the setting of 
private tutoring, no matter it is in the format of one-to-one, small-group or center learning. It is 
believed that students enjoy more freedom in learning from private tutoring in terms of getting 
more flexibility in time control and in the scale of learning and they can share the ownership of 
learning by discussing with their tutors the pace of their own learning progress. Moreover, it is 
revealed by students that they have more opportunities to raise questions in tutoring and their 
tutors would address their concerns more promptly and effectively.  
 Excerpt from the interviewed students: In tutoring, it is more relaxed and the teaching is 
much more flexible… I can meet new friends and talk with them in tutoring… I like the learning in 
the tutoring centers because the tutors usually make me feel interested in learning the subjects… 
The tutors usually play jokes with students, creating a relaxing learning atmosphere for 
everyone… My tutors are very warmhearted and enthusiastic in teaching.  
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4.3.3 School learning focuses on the subject matters while private tutoring highlights the 
importance of examination skills 
 Why the participation rate of private tutoring has been consistently high and keeps on 
increasing throughout the past few decades? This can probably be attributed to students’ learning 
orientation and expectation in school. As mainstream schooling from primary to secondary level 
has been made compulsory in Hong Kong, students are entitled the rights to universal education. 
No matter the students are keen on learning or have no interest at all in learning, they can still 
attend school and take this rights as granted. Due to the curriculum set and designed by the 
authorities, school has the prime responsibility to go through the syllabus of different subject with 
students. Regardless of the relevance to examination, school need to cover everything stated in the 
curriculum guide and have no choice in deciding the scale of teaching, such as cutting down some 
of the topics. With this rigidity and highly organized framework, some students might feel that the 
teachings in mainstream schools are repetitive, redundant and of no use. It is because students can 
always catch up with the learning progress by going through the textbook on their own at home. 
Moreover, it is found that the levels of students within the same school have become more 
diversified in recent years, which is difficult for teachers to cater for the needs of everyone in the 
classrooms. While the brilliant students would feel the teaching pace is too slow, it is always 
difficult for the lower achievers to catch up with the teaching progress. Therefore, private tutoring 
has become a resort for both higher and lower achievers. 
 Excerpt from the interviewed students: School teachers just teach the textbook and never 
talks about examination skills with us. However, my tutors give me detailed explanations and talk 
more about the examination skills… I have a lot of exercises and practices from my tutors, which 
enables me to deepen the subject knowledge, but my school teachers only go through the book… I 
can do experiment in the school but I learn nothing about examination from my teachers. My 
tutors focus a lot on examinations skills which make me feel more confident… My tutors teach me 
a lot of practical skills but my teachers rely only on the textbooks. 
 
 
 
 
 
Page  40 / 51 
Chapter 5: Analysis and Discussion of Research Findings 
 It is clear to the majority of people in our society that private tutoring has become a 
common practice nowadays among students in Hong Kong, particularly in recent decade when the 
education system and its related policies kept changing from time to time. While regular 
mainstream schooling has been made compulsory according to the existing policy of Universal 
Basic Education (Education Bureau, 2007), which states that all children aged 6 to 15, who have 
the right of abode in Hong Kong, are entitled the right of receiving free education in local schools, 
it is phenomenal to find increasing prevalence and intensification in receiving private tutoring 
among students in both primary and secondary level of local schools. Since the education system 
in Hong Kong has adopted the mechanism of meritocracy (Tsang, 2002), it has become a deep-
rooted process of selection that only elites, consisting of a relatively small percentage of the 
student population, in schools can proceed to higher level for further studies. The competition is 
particularly obvious at the tertiary level at which universal education is not provided so that 
students would have to compete with one another in order to secure a place in the selection 
mechanism. Now that the capacity of tertiary education could not cater for the great demands of 
secondary school students, it is unavoidable that many of them would be expelled from the 
education system. With this competitive nature of our society together with the insufficient 
resources allocated to education, private tutoring has become a major resort for most families, 
who aim at enhancing the possibilities that their children would stand firmly within the system for 
fitness in survival. Therefore, it is found that the tendency towards receiving private tutoring is 
more significant among students in upper secondary levels, particularly those who are sitting for 
public examination, than those who are in other levels of studies.  
 In addition to the nature of meritocracy in our education system, it has been widely 
recognized that the increasing prevalence of private tutoring can be attributed to a wide range of 
factors concerning the shortcomings of our education system. The first half of this chapter sheds 
light on the limitations of mainstream schooling in Hong Kong and discusses the drawbacks of 
overemphasis on the importance of examination, of which they have been equally regarded as 
major nutrients that make the industry of private tutoring flourishing in recent decades. The 
second half of this chapter focuses on the analysis of major motives of receiving private tutoring 
between students in higher and lower banding schools, with their major similarities and 
differences clearly outlined. Lastly, the implications that the presence of private tutoring brings to 
the education system are discussed, which serves as a conclusion of this chapter.  
5.1 Limitations of mainstream schooling in Hong Kong  
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 It is undeniable that local schools in Hong Kong need to conform to the regulations set by 
the authority of the government, which is currently the Education Bureau. Not only do these 
regulations monitor the daily operation of schools, such as financial budget and maintenances of 
the school premises, they also take control of various matters concerning teaching and learning, 
including the design and implementation of the curriculum for different subjects. Since the 3-3-4 
education reform was launched for implementing the new senior secondary curriculum in school 
year 2009/10, schools have been playing very little role and even have no say in shaping the 
related educational policies. They need to carry out the central policies accordingly and work in 
alignment with the authorities. To be specific, the teaching in school level is usually confined by 
the framework of the curriculum, implying that teachers play almost no role in determining what 
subject matters need to be covered, let alone the design of assessment and setting of public 
examination. In this way, the major role of teachers in the planning of curriculum and assessment 
has become passive that they are mainly responsible to deliver the curriculum to students, with 
little involvement in the process.   
 With this rigidity in the framework of teaching and learning and the essentiality of 
implementing the planned curriculum, the potentials of teaching in schools have usually become 
standardized across the city with very little breakthroughs. It is often found that not only the 
progress of teaching, but also the content of teaching are very similar in different schools. 
Therefore, it is not surprising at all to observe the dominant practice of teaching among teachers 
in local schools that they usually rely too much on textbooks and allow very little space for 
interactive pedagogies to take place. According to the interviewees, school learning is usually 
about the planned curriculum of the authority and textbooks have long been a widely adopted 
vehicle to deliver the curriculum:  
‘My teachers only go through the textbook with us without any explanation. We could not 
stop the teachers nor ask him questions. It is somehow boring to have lessons conducted with 
teachers reading the textbooks and we listen to them passively’…’Teachers in school only focuses 
on homework and they don’t talk about the practical things with me’ 
Due to these drawbacks concerning teachers’ reliance on textbooks and their rigidness of 
teaching approaches in mainstream schools, the presence of private tutoring serves as a 
supplement of learning that helps students to fulfill what they could not get from the mainstream 
system. For instance, tutoring provides a lot of professionally designed learning materials to 
students and they usually adopt highly flexible teaching styles which form a strong contrast to the 
boring and deep-rooted atmospheres in school learning. According to the interviewees, learning in 
tutoring can be an enjoyable moment: 
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‘It is much more relaxing and flexible to learn from tutoring than in school, because the 
atmosphere is more comfortable within which the tutors are usually more funny and some of them 
may play jokes with us.’   
From these findings, it is believed that the presence of private tutoring in the education 
system is to address the concerns of students and to fulfill the gap of learning created by the 
drawbacks and limitations of mainstream system and the overreliance on teacher-centered 
teaching approaches.  
5.2 The overemphasis of examination 
 It is without any doubt that examination plays a significant and irreplaceable role in 
education, which assess the performances of students in the subject and more importantly, 
determines their chances of getting into the university for further studies and that of securing a 
desirable job in the future. No matter how well the non-academic performances one can 
demonstrate, the basic requirement for university admission are mainly based on the results of the 
public examination. This provides an objective framework for tertiary institutes to select the most 
academically capable students and admit them to their programmes.    
 According to Shan (2000), examination not only creates great pressure for students, but 
also makes learning less interesting, which results in undesirable outcomes. He argues that the 
initiative of examination were positive, which serves as a selection process to place students in 
different learning settings. Take the tertiary education as an example, every student aims at 
studying in university in order to get the chances of upward mobility (Shan, 2000). Therefore, 
examination has become the most critical concern for most students and families, which is 
believed to have influential role in writing one’s future. In this regard, the overemphasis of 
examination is self-explanatory in the system of education.  
 Since the time for learning in school is very tight, teachers usually do not have enough 
time to cover completely the planned curriculum, not to mention the chances that they are able to 
discuss the useful skills and the so-called tips with students in the formal setting. In order to 
acquire those effective techniques, which could not be taken for granted, students may resort to 
tutoring and learn from their tutors outside the classrooms of the mainstream system. According 
to the interviewees:  
 ‘My tutors focus on some certain important matters that are relevant to the public 
examination. It is more effective to learn from the tutors outside school in terms of acquiring the 
skills and tips that they share with students… My tutors highlight the most important parts with 
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me and they can explain the concepts clearly in great details, which make me more confident to 
sit for the examination.’ 
 Since the results obtained from the public examination would definitely write the destinies 
of the students, many families nowadays would try to offer as much academic support as possible 
to their children by subscribing for their children the service of private tutoring.  
5.3 Similarities of motives between students in higher and lower banding schools 
 It is found that no matter students are from higher or lower banding schools, they usually 
share more or less the same perceptions towards the effectiveness of private tutoring. This 
explains why the participation rate in private tutoring has been consistently high and why its 
prevalence keeps on increasing in both higher and lower banding schools. What makes students 
perceptions towards the effectiveness of private tutoring positive? It can be attributed to the 
figures and information provided in the advertisements of the tutoring companies, which have 
often been regarded as truly reliable and authentic by students.  
 It has been observed that various forms of advertisements published by different tutoring 
companies have been extensively posted on eye-catching positions in recent years. It is inevitable 
that many people might have been brain-washed by the exaggerative effectiveness of tutoring. An 
example recently seen uses different utensils to represent the level of difficulties of the publicly 
examined subjects, with a slogan stating that if one could go through and survive after the public 
examination, nothing else would be challenging. Although this is highly exaggerative, students 
would tend to believe that it is a kind of resort that helps them to face the public examination. 
According to one of the interviewees: 
 ‘I started to receive private tutoring because I saw my tutor on the advertisement, who 
illustrates how he could help students to improve and cope effectively with the public examination. 
I think it is not a bad thing to have tutoring even the tutor could not teach well because I can at 
least get something that my classmates could not.’ 
Besides, it is revealed by almost all interviewees that examination skills are perceived as 
something unique, which is only offered by private tutoring. This explains why many families 
nowadays are willing to pay their children a large amount of money for supplementary learning in 
order to better equip their next generations to cope well with the public examination. Again, 
teachings in school usually have a lot of confinement in term of the planned curriculum and tight 
schedule so that the discussion of examination skills has often been missed out. 
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The drill and practices of different examination skills in tutoring have been perceived by 
students as something that are very valuable and highly distinctive, which makes the presence and 
rapid development of private tutoring possible. Actually, the so-called skills are just basic 
techniques that school do not have time to cover. However, the concerns about the public 
examinations among students and parents have been targeted by the businessmen, which allow 
them to make huge profit.  
5.4 Differences of motives between students in higher and lower banding schools 
 The rationales of receiving tutoring were much simpler in the past. Who would take part in 
private tutoring in the 1980s and 1990s? They were probably those students who could not learn 
well in school and fell behind of the learning progress in the mainstream system. In other words, 
private tutoring was mainly received as a supplementation of learning to improve the academic 
performances of the lower achievers in the past. However, the situations in the recent decades 
have been very much different.  
 Nowadays, private tutoring is received by students from almost every school in Hong 
Kong, regardless of the banding of the schools and academic performances of the students. While 
top students and the higher achievers seek private tutoring for the purposes of maintaining their 
high ranks in the mainstream, getting further improvement and acquiring skills and tips for 
examinations, the relatively poorer students and the lower achievers may seek private tutoring for 
the sake of helping themselves to catch up with the learning in school. Therefore, the motives of 
receiving private tutoring between students in higher banding school and lower banding schools 
might be different in this way.  
 Besides, it is found that the school teachers’ attitudes towards receiving private tutoring 
are very different in schools of different bandings, as revealed by the students in the interviews. 
While School A and School B are band one local schools in Hong Kong, their teachers uphold a 
quite negative perception towards private tutoring that most of them discourage this practice. 
However, in School C and School D, it is found that most of the school teachers would encourage 
their students to receive private tutoring for the purposes of supplementing the slow learning 
progress and improve the poor academic performances in schools. 
According to interviewees from School A and School B: 
‘Teachers in school are sensitive about tutoring. They mind if students receive tutoring 
after school, because to some extent it reflects their poor teaching… Our school upholds a 
negative attitude towards private tutoring and it discourages students to receive private tutoring. 
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According to the interviewees from School C and School D: 
 ‘My teachers in school do not mind if students have private tutoring; some of them may 
even encourage students to receive private tutoring after school because we can learn more 
outside the classroom… School teachers are very open-minded as they think tutoring is good way 
for us to improve and get more training for the examinations.’ 
5.5 Query on effect and equity 
 The presence of private tutoring serves as a bridge to link the gap between the planned 
curriculum and the actual assessment which take form in public examination. As education has 
been commercialized by the increasing prevalence and intensification of private tutoring over the 
recent decades, there is no evidence about the genuine effectiveness of such services. An 
additional query is about equity, as access to private tutoring depends largely on the affordability 
of the students. It has become prevalent in the society that the children raised in a more affordable 
family would seek better learning support in terms of the quality of private tutoring they receive. 
However, the children who were born in a less financially-capable family might be unprivileged 
due to the lack of financial resources.  Therefore, as alerted by Bray & Kwok (2003), private 
tutoring has exacerbated social inequalities.  
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Chapter 6: Conclusion 
6.1 Meaning of Private Tutoring and Education 
It is acknowledged that private tutoring in the past was sought only if students could not 
catch up with the learning progress with their peers in the mainstream system. In other words, the 
majority of students who receive private tutoring were those who did not perform well in schools 
and needed to have supplementary learning support. However, it is observed that there are 
significant changes in the nature of private tutoring in recent decades in terms of the motives that 
drive students to receive it. Nowadays, students from both higher banding and lower banding 
schools and both higher and lower achievers within the same school in general would have the 
tendency to rely on private tutoring. While the weaker students may aim at catching up the 
learning progress and improving their academic performances in the mainstream system, the 
higher achievers may target at getting a more thorough understanding of the subjects knowledge 
and acquiring better techniques and skills for examination in order to maintain their standard and 
seek further improvement.  
The major motives that drive students to seek private tutoring have been identified in this 
dissertation, which classifies the factors into three different levels, namely broader social level, 
school level and the individual level, based on the hierarchical model suggested by Lee and Park 
(2009). Altogether sixteen students from four different schools, consisting of both higher and 
lower banding, were interviewed in order to collect data for analysis. Qualitative research 
methods have been employed in this dissertation in order to study the non-numerical data 
obtained from the interviews.  
By identifying the similarities and differences of the major motives that drive students in 
higher and lower banding schools to receive private tutoring, phenomenal drawbacks of the 
mainstream education system is observed as being too much examination-oriented, which results 
in the emergence and rapid expansion of private tutoring in recent decades. Regardless of the 
banding of the schools, almost all students perceived examination as playing a critical role in 
affecting one’s vertical mobility. Therefore, private tutoring has become a resort for students to 
cope with the public examination.  
From this study, it is observed that the true meaning of education may have been taken for 
granted rather than pursued in the context of the kind of schooling that puts excessive emphasis 
on scores. Private tutoring tends to add weight to the importance of scoring as students target at a 
singular focus on how to score. Tutoring, in its classic sense, should be about support for 
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addressing learning difficulties, yet in the practical sense of today, becomes rather distant from 
the goal of overcoming difficulties to attain learning. The drive for private tutoring, as revealed in 
the analysis, seems to have little to do with the expected function of support for re-adjustment in 
mainstream schooling. Such distortion carries much to be further understood about the negligence 
for whole-person development.  
6.2 Research Limitations  
 The selected sample size of participants in this research is relatively small, with only 
sixteen students took part in the interviews. Their views might reflect only part of the reality of 
the schools. Since not all the interviews were conducted personally by me, there might be some 
discrepancies in terms of the ways that the questions were asked and the rapport with the 
participants were developed. Besides, some participants might not provide authentic views nor 
disclose their true feeling with the interviewers. There might be discrepancies between the real 
case in the reality and the personal views of the students reported in the interviews.  
6.3 Recommendation and further investigation 
 The expansion of private tutoring in Hong Kong has been continuing in a rapid pace. 
While universal basic education has been implemented by the government as a right equally 
enjoyed by its citizens, more families nowadays display a tendency to rely on paid private tutoring 
in addition to free mainstream schooling. Does it reflect the deficiencies of the formal education 
system that it cannot fulfill the educational needs of students?  
It is undeniable that private tutoring has become a controversial issue that has aroused the 
concerns of different stakeholders in our society. While the ultimate goals of education is to foster 
the holistic development of students and to equip them well to face the complex world in the 
future, it is disappointing to observe the trend that the nature of education has been distorted. 
Undeniably, scores have become the only indicator of success in the eyes of most people 
nowadays, which push students to blindly rely on private tutoring in order to safeguard their 
chances of being admitted by universities. This practice further extends the gap between the 
advantaged and disadvantaged groups and exacerbates social inequalities in the society.  
It is suggested that the government should take the parallel of mainstream schooling and 
private tutoring into serious account in order to address the relevant problems accordingly. In 
response to specific goals to enhance the quality of education under curriculum reform, school 
educators must not neglect the education needs of students while preparing them for examination.  
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Appendix 
Sample questions for interviewing students with tutoring 
(I) Facts about private tutoring 
1. We are interested to learn about private tutoring.  
- Can you tell me when you first started to take private tutoring? On what subject? 
- What happened at the time that made you feel you need to take private tutoring? 
- Who suggested it? 
- Did you go to a tutoring center (or small group or one-on-one tutoring)? 
- Do you remember how it went? 
2. So since then, you have kept taking private tutoring? 
- Can you tell me more about your later experience in private tutoring? 
- Still the same subjects? 
- When was the time that you took most private tutoring (in terms of subjects or time)? 
- What a typical day at that time looked like? How did you feel during that period? 
3. How are different types of tutoring different in your opinion? 
4. For each subject, what in specific do you feel you need to strengthen through private tutoring? 
(II) Learning 
5. What do your tutors teach? 
6. Are there any difference in the teaching styles of your school teachers and your tutors? 
7. Are you interested in learning the school subjects? 
8. Tutoring takes up some leisure time in your life. 
(III) Relationships 
9. In what ways does the tutoring shape your relationship with your teachers? 
10. In what ways does the tutoring shape your relationship with your peers? 
(IV) Broad goals and family circumstances 
11. What do you want to do in the future? 
12. What do your parents do? 
